
Exploring the

Assessment Multiverse

Assessment Beyond Accreditation

Carl Albert State College



Assessment has always been skill-focused
Starting point

1

Identify

what students should 

know and be able to do

2

Locate

where those skills are 

developed

3

Assess

whether students can 

demonstrate them

4

Improve

use the results to 

improve student learning

Yet the work is usually seen through one lens: accreditation.

Processes stayed separate from one another, and their value was not always visible to the people doing the work.



THE QUESTION

Can assessment of student learning 

be recognized and used as an 

effective tool for workforce 

alignment?

Assessment already provides evidence of the skills students are developing. Can 

those existing processes make the skills more visible, intentional, and relevant to 

students beyond the classroom?



Where this session goes

01 Two projects begin Durable skills and discipline-specific skills, explored separately

02 Each one outgrows its silo General education joins EVG; micro-credentialing opens up the 

whole program architecture

03 The paths converge The T-shaped learner: depth plus transfer

04 Assessment beyond 

accreditation

The same evidence answers bigger questions



Two projects began at the same time, from different 

directions

The Exceptional Viking 

Graduate
Durable skills

Started in co-curricular assessment, looking 

across the whole student experience.

Micro-Credentialing

Discipline-specific skills

Started in academic program assessment, looking 

down through a single program.

Both centered on the same thing: making the skills students develop visible and 

intentional.
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The Exceptional Viking 

Graduate

Durable skills



Co-curricular assessment had become a silo
Where we started

Co-curricular

learning

Academic

learning

no meaningful

connection

So we asked a larger question

Can we identify, assess, and make visible the durable skills students 

develop across their entire CASC experience?



EVG makes durable skills visible, intentional, and 

connected
A framework for skills students already develop across the student experience

Visible
Name the durable skills 

students are already 

developing

Intentional
Design experiences so those 

skills are developed on 

purpose

Connected
Link learning across the 

whole student experience, 

not by silo

Co-curricular learning is not separate from academic learning — EVG gives both a shared frame.



General education was running as a separate process

Another silo, holding the same kind of evidence

General education assessment

Several general education outcomes are the 

same durable skills EVG is exploring — 

communication, critical thinking, digital literacy.

EVG framework

Already built to identify and assess durable 

skills across the student experience.

The next question

Can general education assessment contribute evidence of durable 

skill development inside the EVG framework?



Three sources of evidence, one picture of durable skills

Co-curricular learning

Curricular learning

General education

Durable

skills
One body of evidence

Evidence that was scattered across three processes now describes the same student.



Institution-wide  
commitment to 
helping students 
develop, demonstrate, 
and communicate in-
demand and high-
value durable skills.



Top 10 EVGs
3 Year Review and Update Cycle



• Data Sources

• Durable Skills Framework

• Lightcast (BLS)

• Faculty perceptions

• Staff perception

• Employer perceptions

• Community perceptions

• Stakeholder group perspectives and determinations



Key Inputs and Perspectives

Faculty Staff Employers



What are the current EVG candidates?

• Communication

• Management

• Leadership

• Problem Solving

• Written Communication

• Detailed Oriented

• Planning

• Interpersonal Relationships

• Teamwork

• Critical Thinking

• Character

• Contextual Awareness

• Critical Reasoning

• Digital Literacy



Focus Group to Determine Top 10 EVGs
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Micro-Credentialing

Discipline-specific skills



THE QUESTION

Can the skills we already assess make 

progression visible to students — and 

recognize what they can actually do?

Academic program assessment has always focused on the discipline-specific skills 

students are expected to develop. The evidence exists; students rarely see it.



Curriculum maps show a progression students never see

Making skill development visible

Introduced

Skill appears in the curriculum

micro-credential

Reinforced

Skill is practiced and developed

micro-credential

Advanced

Student demonstrates 

achievement

micro-credential

Rather than recognizing course completion alone, micro-credentials recognize the skills students demonstrate along 

the way.



Micro-credentialing opened up the whole program

Looking across the program architecture

Degree plan
Program 

outcomes

Curriculum 

map

Course 

outcomes and 
syllabi

Assessment of 

student 
learning

Labor-market 

data

Seen together, these pieces answer questions that assessment data alone cannot.

The external source — labor-market data — is what turns an internal review into an alignment check.



The crosswalk traces a skill from promise to labor market

Workforce crosswalks

What we say students will learn

Where those skills are developed

How skill development progresses

Where and how those skills are assessed

How those skills align with workforce expectations

What it changes

Assessment stops being 

a check on whether an 
outcome was met. It 
becomes evidence for 

strengthening outcomes 
and integrating industry-

valued skills into the 
curriculum.

Gaps are findings, not failures — they show where the curriculum and workforce expectations diverge.



Two paths 

converge

Both projects begin moving toward the 

same purpose



Different skills, the same four questions

Micro-credentialing

Discipline-specific skills

Visible → Intentional → Recognized → Workforce-

aligned

What can students actually do in their field?

Where are those skills developed?

How do they progress through the curriculum?

Do they align with workforce expectations?

Exceptional Viking Graduate

Durable skills

Visible → Intentional → Connected

What durable skills are students developing?

Where are they developed across CASC?

Where does the evidence come from?

Can students articulate the skills they develop?



Together they describe a T-shaped learner

Durable skills

Discipline-specific skills

The horizontal bar

Transferable skills that let students apply what 

they know across environments, roles, and 

situations. Co-curricular, curricular, and general 

education provide the evidence.

The vertical bar

Depth of knowledge and skill within the 

academic program. Academic program 

assessment provides the evidence.

Durable skills are not separate from 

discipline-specific skills. They are how 
students apply them.



Four processes, four views of the same student

Bringing the assessment multiverse together

One

student

Academic program assessment

Discipline-specific skill development

General education assessment

Durable skills through general education

Co-curricular assessment

Durable skills beyond the classroom

Workforce data

External check on whether skills align



The same evidence answers much bigger questions

Assessment has always asked

Did students achieve 

the learning 

outcome?

What skills are students 

developing?

Where are those skills 

developed?

How do they progress across 

the experience?

Can students see and 

articulate them?

Can we recognize what 

students can do?

Do they align with workforce 

expectations?

Where are the gaps? What should we change based 

on what we learn?

Same evidence. More questions 

it can answer.



Connected evidence, not another assessment process

Where the exploration is taking us

Visible Intentional Connected Relevant

Through EVG, micro-credentialing, and workforce alignment, we are exploring what becomes possible 

when assessment evidence is connected rather than siloed.

Assessment becomes more than evidence that learning occurred — it becomes a tool 

for connecting student learning with workforce readiness.



Creating a Shared Design Language





                       

                                      

     

         

         

      

         

        

        

       

     

        

           

Who is the target audience 
for the micro-credential?

What value does it create for 
the audience?

Why is the micro-credential 
needed?

How is the micro-credential 
delivered to the audience?

How is successful 
achievement of the 

micro-credential 
recognized?

What should people know? What should people be able 
to do?

What innate capacities do 
people need to have?

What attitudes do people 
need to have?

What do people 
create to 

demonstrate their 
proficiency?

1 2









The Exceptional Viking 

Graduate
Durable skills

Started in co-curricular assessment, looking 

across the whole student experience.

Micro-Credentialing

Discipline-specific skills

Started in academic program assessment, looking 

down through a single program.

Crosswalk with Education and Workforce



Where could this go on 

your campus?

Discussion

Carl Albert State College
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